The paper starts with the belief that the contents of preschool pedagogy are essential for the preparation of future kindergarten teachers for work in preschool institutions. Within the system of university education of students, these contents have both the quality of general and of specific knowledge necessary for the execution of preschool work. The paper further presents the theoretical model of an organised system of activities that are realised with students in preschool pedagogy classes. This system has various functions, from the acquisition of theoretical knowledge to the possibilities of their practice. The level of students' interest in organised educational activities and their achievements in knowledge examination are the elements for evaluation of this model. These elements are presented here as the results of analysis.
Introduction
The system of university education of future kindergarten teachers involves the implementation of the curriculum to prepare them for quality work with preschool children. It is essential that students acquire knowledge on a wide range of individual characteristics and the specifics of child development from birth to school age, on possibilities to organize activities in function of their quality development and learning before entering school. Preschool pedagogy is one of the essential disciplines of pedagogy in the curriculum for students -future kindergarten teachers in preschool institutions. The contents of this course are complementary to other pedagogical and related courses (Introduction to Pedagogy, Family Pedagogy, Didactics, Developmental Psychology, etc.) . At the Faculty of Pedagogy in Jagodina, preschool pedagogy is studied during the third and fourth semester. The contents of this course are essential for further study and understanding of the content covered by specialized professional courses (Methods of upbringing and educational work, Methods of speech development, Methods of learning about environment, Methods of development of fundamental mathematical concepts, ...). It is therefore important to develop a system of activities for students in preschool pedagogy classes, as a function of mastering the content of this course. The quality of the acquired knowledge in their university education represents the basis necessary for the study of new instructional contents. This system of activities involves two aspects of implementation, in relation to the time of implementation and in relation to the type of activity with students. Model of system of activities, which will be presented in this paper, is the result of years of teacher's work with students in the realization of the contents of preschool pedagogy. The good achievement of students in classes and their interest in the activities confirm the justification for the existence of this model.
Preschool pedagogy instructional contents and system of activities for students
Which instructional contents are studied in preschool pedagogy and how do they relate to other courses in the university curriculum for kindergarten teachers in preschool institutions? We will try to answer this question with a schematic presentation of instructional themes in preschool pedagogy and their connection with the contents of other courses. The fact is that the comprehensiveness of instructional material makes Preschool Pedagogy an essential course in preparing students for work with children in preschool institutions. The contents of this course are important for the acquisition of new knowledge in the courses that will later be taught and for training students to apply this knowledge in practice.
Scheme 1 clearly represents a three-stage preschool pedagogy connection with other courses (Undergraduate Studies ..., 2008). The first, most fundamental level is its connection with philosophy, psychology and sociology, in terms of connecting the idea of world and life, then the idea of human development and education, and social conditioning of education. The following step in concretization of the content represents the connection of preschool pedagogy with other pedagogical disciplines (Introduction to pedagogy, Family pedagogy, Methodology of pedagogical research). Students acquire knowledge about the development of ideas and specifics of education of children from birth to school age, the possibilities of unified action of families and preschool institutions in the upbringing of children. They are prepared for research and improvement of pedagogical practice, learning and development of preschool children. The third level of concretization of the content of preschool pedagogy involves its association with specialized professional courses, primarily with individual methods, in order to prepare students for a quality upbringing and educational work with children in preschool institutions.
Such connections of the preschool pedagogy instructional contents can justify its status of an essential pedagogical discipline in the curriculum for the university education of future kindergarten teachers in preschool institutions. 
Scheme 1: Instructional themes for the course of Preschool pedagogy and its connection with other courses and pedagogical disciplines in university education of kindergarten teachers in preschool institutions

CONNECTION WITH PROFESSIONAL SUBJESTS
The method of educational work Methods (for language development, knowledge about the environment, development of initial mathematics concepts, music, art and physical education) The next step in this paper involves determining the system of activities for students, allowing them a complete understanding and adoption of instructional materials, followed by the transfer of the knowledge acquired in other courses and during pedagogical practice. What is the system of student activities that is implemented through preschool pedagogy instructional contents? What are its functions in preparing students for future work as kindergarten teachers in preschool institutions? Table 1 gives us the answers to these and other questions. It systematizes the pre-exam activities of students during two semesters, in which they studied the content of preschool pedagogy. Systematization was determined with respect to the planned instructional contents, the time for their implementation and application of gradual complexity of students' activities. Please note that these activities do not involve a formal review of students' knowledge (through knowledge tests or colloquium tests). It is about mastering the instructional contents through theoretical and practical activities for students, which derive from each other. Some of these activities are mandatory for all students (Action research in the first semester), while other activities are at students' choice (e.g., display and analysis of reference). In this way they conduct self-check of acquired knowledge from preschool pedagogy, expanding it and connecting with knowledge from other (above mentioned) courses. They then apply them in working with preschool children during organized pedagogical practice. In such a comprehensive way, the students prepare themselves during the two semesters for the exam in preschool pedagogy. Systematic activities of students are aimed at quality organization of preschool pedagogy classes and the gradual introduction of the complexity in teaching. Such planned activities allow students to systematize their knowledge.
Such a created system of knowledge is the outcome of the process of students' learning in classes, through their own actions and working together with teachers, which is a presumption for the realization of the didactic principles of the activities of the learner in the instructional process (Antonijević, 2006) . Through integration and systematization of the instructional contents, the teacher creates the conditions in which students will understand them better while studying, be interested in their integration with other features of preschool pedagogy and related courses, and finally be trained to apply them in practice.
Gradually connecting content and complexity of activities creates conditions in which the students realize the importance of studying the instructional contents, and become interested in their implementation and verification in practice to obtain a quality preparation for their future jobs. This includes highly qualified and wellprepared university teachers, who are expected to implement the teaching, monitor its effects and improve it. The quality of teaching can be viewed from two angles: through the implementation of classes and the achievement of pupils (students), because the instructional process is determined by planning, organization and evaluation of teaching (Avramović and Vujačić, 2010). In the system of modern university education both the teachers (those who teach) and the students (those who learn) are responsible for the quality of classes. Their activities complement each other and determine the direction of further action of the teacher and every student. It must be aligned with the goals that each one of them has, in relation to the final effects of organized instructional activities. In the system of university education of future kindergarten teachers, these effects include the applicability of acquired knowledge in activities with preschool children. A teacher, who is qualified to operate effectively in the instructional process and encourages students to carry out an activity, must have well developed communication abilities and skills. He uses interactive teaching methods, creates the conditions for the emergence of situational interest of students and encourages their autonomy in selecting activities (Kopas-Vukašinović and Andjelković, 2006; Kopas-Vukašinović, 2009; Pavlović, 2006) . Today, the roles of teachers and students are significantly changing in relation to the traditional system of university education. Interaction and communication in the instructional process create conditions in which students acquire knowledge that is not given in its final form. It is gradually expanded, under the influence of new experiences, and then connected and deepened (as a system of concentric circles), which is an important skill for future kindergarten teachers for work with children of preschool age (Bonkovski, 2009; Kopas-Vukašinović, 2005; Lepičnik-Vodopivec, 2009; Petrović-Sočo, 2010) .
Activities for students in preschool pedagogy classes help students to prepare for colloquium tests, in the third and fourth semester, and then for the final, oral examination. From defining the basic concepts, through observation, and action research, students acquire theoretical knowledge and enable the recognition and application of knowledge in working with preschool children. Organized pedagogical practice for students gives them the opportunity to check how well they have mastered the instructional contents, whether and how they can be applied in practice.
How much are the students interested in such an organized system of activities and what are their views on the applicability of acquired knowledge in practice? We have received the answers to these questions from students themselves, by examining their views.
Survey
The survey was conducted among the second year students at the Faculty of Pedagogy in Jagodina, during the academic year 2010/2011. For the purposes of this study, data were collected during the fall semester and are part of a larger study on the quality of modern teaching. Fifty-six students were tested. 
Results and discussion
The views of students confirmed the expressed theoretical statement that by integration and systematization of educational contents the teacher creates the conditions in which students will be interested in their study. Most students believe that activities implemented with the professor in preschool pedagogy classes contribute to the increase of their interest in this course (87.50%). This was confirmed by selected alternatives "I strongly agree" and "I mostly agree". Other students (12.50%) did not have a clear view on whether organized activities encourage their interests and opted for the alternative "I don't know." Students' views are an important indicator of the quality of the system of activities, implemented in preschool pedagogy classes. During the selection and preparation of activities for students, we were guided by the requirements of preschool pedagogy as a scientific and educational discipline, possibilities and needs of students, future kindergarten teachers in preschool institutions. Their interests have been foreseen as the effects of a formed system of activities.
Next we wanted to determine the views of students on how the knowledge acquired in preschool pedagogy classes can be applied in working with children of preschool age. Students have expressed their degree of agreement with the above statement after their stay at the preschool institution, organized in pedagogical practice. Only 7.14% of the students in this case opted for the alternative "I don't know", and the remaining 92.86% strongly (33.93%) or mostly (58.93%) agreed with the statement that their knowledge of preschool pedagogy is applicable. These views of students once again confirmed the effectiveness of an organized system in preschool pedagogy classes. In the theoretical part of this paper it was stressed out that the interaction and communication in the instructional process included the acquisition of knowledge that cannot be given in its final form, but is in constant expansion and integration, which is an important skill for future kindergarten teachers for work with children. This conclusion is confirmed by the views of students that the acquired knowledge is applicable.
It should be noted that in the system of activities in preschool pedagogy classes, a sustained consulting work of teachers with students is organized. During the preparation and implementation of activities, students were given answers to questions and instructions for working with children. In small groups, with the help of their professors, they resolved dilemmas and thus prepared for the implementation of the tasks they were given. It is believed that such cooperation has helped students to successfully perform the activity, after which they expressed positive views about their interest in instructional contents and applicability of the acquired knowledge.
Conclusion
In the system of university education of future kindergarten teachers, organized activities for students determine their level of interest for instructional contents. Preschool pedagogy, as a scientific discipline, enables students to acquire a high-quality and applicable knowledge. The established system of activities directs their interests and encourages them to adopt new knowledge and to apply it and test in practice. In this system the sustained cooperation of students and teachers is achieved in function of understanding and quality performing of the tasks.
In order to further improve education, the existing system of activities will be supplemented with new tasks for students (and the professor) in order to further concretize the instructional contents and their connections. Along with the development of this system, a system of monitoring student achievements in preschool pedagogy classes will be developed. How much has the system of activities contributed to improving students' success at the end of the year? Do they see the significance of this system? How do students evaluate the involvement of teachers in the system of instructional activities? We will look for the answers to these questions in the research that will be implemented in the spring semester. These are some of the questions that will stimulate other researchers to further address the problem of quality of university teaching.
